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Abstract: In 2020, the world faced a new normal because of the global COVID-19 Pandemic. Every nation had to
make difficule decisions to protect its citizens and save its economy. Institutions, including education, suffered
greatly. The Pandemic fundamentally altered the educational experience worldwide due to the shift to and from
online learning (Atwell et al., 2021). School counselors became the primary intermediary between teachers, parents,
administrators, and students. School counselors had to address many concerns and develop best practices in
advocating for students, especially students with Social-emotional learning (SEL) needs, to establish an
environment for students to flourish by setting an academic tone and designing effective school counseling
programs to improve student outcomes. This literature review high]ights the role of school counselors, the process

and key components of SEL, and challenges faced by counselors during the Pandemic.
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The Roles of School Counselors

School counselors are said to be the only individuals in the building with the training and
competency to support the mental health needs of nearly 20% of students who suffer from mental
illness at some point through their school-age years (Rossen & Cowan, 2014). The American School
Counselor Association (ASCA) defines a school counselor as a certified/licensed educator who
improves student success for all students by implementing a comprehensive school counseling
program that addresses academics, carcers, and social-emotional development (ASCA, 2017). The
school counsclor, whose position history commenced in the carly 1900s, was intended to transition
students from school to the labor force (Lambie & Williamson, 2004).

The American School Counselor Association (ASCA) defines a school counselor as a
certified/licensed educator who improves student success by implementing a comprehensive school
counseling program that addresses academics, carecers, and social-emotional development (ASCA,
2017). School Counse]ing he]ps individua]s7 through their efforrs, deve]op their potentia] for
personal and social happiness and growth (Parankimalil, 2015). It typically includes practices such as

being more preventative, developmental, and intellectually operable (Parankimalil, 2015).



The counselor’s goals are to lead, endorse, and collaborate to advance parity and access for all
scholars by linking their school counseling design to the school’s academic objectives and
development strategy (American School Counsclors Association [ASCA], Association, 2023).
According to the American School Counselors Association (ASCA,), School counselorsschool
counselors are expected to uphold the ethical and professional standards of ASCA and promote the
development of the school counseling program based on the following areas of the ASCA National
Model: define, deliver, manage, and assess (AssociationASCA, 2023). Other attributes of school
counseclors, as advocates for students, are that they help all students with academic achievement
strategies, manage their emotions, and regularly incorporate their interpersonal skills. Further
support for students is provided as the school counselor assists them with planning for other levels
of education and future careers. School counselors also have responsibilities in the classroom by
providing lessons based on student achievement guidelines. Short and 1ong—term counseiing is
provided for students, and they collaborate with families, tcachers, the community, and
administrators to support their success. School counseclors” duties include advocating for students
at individual education pian meetings and establishing student-focused meetings with other
stakeholders. School counselors support the rationale of the Social-Emotional Learning (SEL)
domain to assist students with developing a mindset and behaviors for the students’ success at all
grade levels, enhance the learning process, and create a culture of academic readiness.

School counselors have the requisite educational background and skill set to use group counseling
interventions within school settings to meet an array of student developmental needs (ASCA, 2019).
This aspect can be bolstered as the ideal situation for students to adopt the behaviors of others, a
behavior model of social learning theory, as proposed by Albert Bandura (2023). McLeod (2023)
empbasized the signii:iczince of observing, mode]ing, and imitating behaviors, attitudes, and
emotional reactions. The benefits of group counseling programs include addressing challenges

involving aggressive behaviors toward other students, anger management, social skills,
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interpersonal skills, and communication (Gerrity & DeLucia-Waack, 2000).

School counselors are trained to address various student concerns, both current and anticipated,
exaggerated after a crisis such as COVID-19, specifically to meet standards set by the ASCA, the
Council of Accreditation of Counseling and Related Educational Programs (CACREP), Counselor
Preparation Comprebensive Examination, and Council of Accreditation of Education Programs.
Similar to mental health programs, school counselors from CACREP-accredited school counseling
programs arc instructed in many of the same courses, such as human growth and development,
multicultural, assessments for diagnostic and intervention, group counseiing7 and theories and
techniques (CACREP, 2016, Section 2.f).

ASCA (2005) speaks to some of the resources school counselors can utilize, such as individual

planning, guidance curriculum, and individual and group counseling, along with a well-
implemented system of support delivery systems to increase support for students demonstrating ac-
risk behaviors (ASCA, 2005). School counselors are responsible for implementing curriculum, which
can be used for adolescents to help coordinate imporcant resources inside and outside the school
and instruct students coping strategies for dealing with stress, conflict, and peer pressure that may

result from their parentai reiationships as part of SEL support responsibilities‘

School Counselors and the Pandemic

As a resulc of the pandemic, it is reported that 87% of pubiic schools reported that the COVID-19
pandemic has negative]y impacted student socio-emotional deve]opment during the 2021-2022
school year, according to data released by the National Center for Education Statistics (NCES).
Similarly, 84% of public schools agreed or strongly agreed that students’ behavioral development
has also been negativeiy impacted. Specificaiiy7 respondents attributed increased incidents of
classroom disruptions from student misconduct (56%), rowdiness outside of the classroom (48%),
acts of disrespect towards teachers and scaff (48%), and prohibited use of electronic devices (42%)
to the COVID-19 pandemic and its lingering effects (National Center for Education Statistics,
2022). As a result of the historic COVID-19 pandemic7 one of the most stressful periods in
students’, parents’, and educators’ lives, schools were facing unprecedented concerns with mental
health and behavioral challenges related to the COVID-19 stay-at-home orders, and as students

return to school.


https://journals.sagepub.com/doi/full/10.1177/0192636520975866#bibr12-0192636520975866

Worldwide, students experienced the demand of government lockdowns, which led to social
isolation, home challenges, death, and sickness, and other uncertainties. Additionally, students
experienced mental health challenges such as depression, sleep deprivation, and anxiety, which in
turn could adversely affect students’” motivation for academic success and create behavioral
challenges in schools (London & Ingram, 2018; Talmus, 2019).

The COVID-19 encounter required school counselors to think creatively and adapt their delivery
of services in new, yet still meaningful, ways (Mariani et al., 2022). Understanding the unpleasant
SEL nuisances due to COVID-19 and che impact on the student community must be defined.
Identifying how support for middle school transitioning may help to employ more SEL program
options to help students navigate to the next education level, assess the feasibility of what is
necessary to avoid educators and parents working in silos and employ opportunities for building
more resilient stakeholders for their students under collective management. Schools must Clarif‘y
their position by developing and cultivating essential life skills, such as social-emotional skills.

As education experts reported, students have severe behavior problems post-COVID-19 at a rate of
56% (Schwartz, 2022). Their concern is the mental health and social-emotional well-being of their
students. Drawing parallels between the most effective strategies required to assist students in
determining the most effective skills neceded to improve students social and emortional aptitudes
and constructive human atcribuctes like self-awareness, social awareness, self-management,
strategies for SEL 1earning, re]ationship skills, and responsib]e decision—making that support

academics and are life-long aids as outlined by (Schonert-et al., 2015), it is most critical.

Social-Emotional Learning

Education and human deve]opment have an inherent component called SEL. It is how young people
and adules acquire and apply comprehension, skills, and attitudes to develop healthy characters,
manage emotions, and achieve personal and collective goals. According to Jones and Bouffard
(2012), SEL can be broadly defined as “a set of skills that individuals need to succeed in schooling,
the Workplace, relationships, and citizenship” (p. 4)A Moreover, young people can learn to
empathize with others, establish and maintain supportive relationships, and make responsible and
caring decisions. In the 21st century, schools must emphasize the significance of developing
knowledgeable, responsible, and caring students who can work well with others, respect diversity,
and possess social and emotional skills to support harmonious exchange within our society. Most
importantly, SEL is the catalyst that helps to advance educational equity and excellence through
necessary school initiatives. Implementing SEL initiatives is crucial for the persona] success of the
students (Acwell et al., 2021). Additional accributes of SEL are that it supports a positive culture
and climate throughout the school if effectively integrated across its curriculum. Parents and
educators recognize social learning as a benefit for students to engage in learning and preparation
in and beyond the classroom. However, due to the COVID-19 pandemic era and virtual classroom

experience, students’ behaviors shifted due to social distance learning (Acwell, 2021).

Social Emotional Learning during the Pandemic
As a result of the pandemic, public school leaders collectively agreed that there has been a

destructive impact on their students’ socio-emotional and behavioral development. Eighty-seven
percent of public schools agreed or strongly agreed that the pandemic has negatively impacted
students’ socio-emotional deve]opment. Students demonstrated increased deterioration in
behavioral development during the 2021-2022 school year (compared to a typical school year before
the start of the COVID-19 pandemic) in part due to the COVID-19 pandemic and its lingering
effects. The behaviors attributed to these SEL concerns are:

Classroom climate interferences from student misconduct (56 percent),

Acts of disrespect towards teachers and staff (48 percent)

Disruptiveness outside of the classtoom (48 percent)

Prohibited use of electronic devices (42 percent) (NCES, 2022)
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This concern is also recognized by Education Weekly Rescarch (2021) survey resules that an
increasing number of secondary school leaders are joining elementary school leaders in recognizing
the nced for evidence-based SEL programming (Education Weekly, 2021).

Between March 2020 and September 2021, there has been a dramatic SEL support increase in Grades
6-8 from 38% to 56% support nationwide; school districts have spent $530 million between 2019 and
2020 for SEL, which has since increased to $765 million from 2020 to 2021 (Rosen, 2022). Criticism
about the systems-level understanding of historical disadvantages is increasingly absent from
traditional SEL programming (Gregory & Fergus, 2017). As schools and districts determine how best
to assist their middle school students’ transition and staff mentorship through SEL, it is essential
to note that its results are best experienced through the school counselor’s guidance. The
limitations in the discussion of SEL support lie in the evidence-based effectiveness of SEL
programs, which have yet to be consistently evaluated.

Countless evidence-based SEL programs have been developed and implemented in schools, ranging
from universal whole-class programs to targeted programs for at-risk children or those with skill
deficits (Carroll et al., 2020). Adoption and support of SEL programs are due to a growing evidence
base that demonstrates the important benefits of SEL programs on the development of social-
emotional skills, academic functioning, mental health, and overall health and well-being of
students (Dowling et al., 2019; Jones et al., 2017). In one meta-analysis of school-based universal
SEL interventions, Findings revealed positive outcomes of SEL related to improved social and
emotional skills, attitudes, behavior, and academic performance (Durlak et al., 2zo11). In another,
more recent meta-analysis that examined the longer-term impact of exposure to SEL programming
in the school revealed continued long-term benefits fol]owing program participation. Benefits were
evident for social and emotional competencies, academic perf‘ormance, prosocial behavior, and
prosocial attitudes months and sometimes years after participating in a SEL program. Notably,
findings also provide evidence that increases in social and emotional skills that result from
program participation have the potential to influence psyehosocial healch positively (Taylor et al.,
2017). While many studies have examined the effectiveness of various SEL programs and
interventions, Wallender et al. (2020) note that a need still exists for research on the outcomes of
universally implemented SEL programs.

Universal programs are a critical component of a multi-tiered support system, as they will have the
most incredible reach and potential to prevent future problems. Evidence for the effectiveness of
universal approaches to SEL is vital to inform efforts to promote the psychosocial functioning and
mental wel]—being of students. Given the critical period of ear]y adolescence, studies that focus on
effores to promote the deve]opment of social and emotional competencies in middle school students
through SEL programs are of particular importance.

CASEL (2020) is vested in ensuring that educators and School Counselors continue to identify
with the needs of students and that resecarch is shared as to how to address the necessary self-
management tools. Numerous studies have Visibly represented a connection between social-
emotional assistance and academics, which might augment sponsorship from school administrators,
teachers, and support staff who are relevant to the application and accomplishment of such
programs and help obtain vital supporc from parents and the community (Durlak et al., 2o11). It is
important to recognize that ample evidence exists to support the opinion that authentic social-
emotional skills sanction prosocial behaviors at school, reducing the quantity of pupil and educator
consideration focused on misconduct and permitting for better concentration on education (Bakosh
et al., 2016; Cipriano et al., 2019). The most coherent skills that allowed the prospect for a capable
social climate, letting learners experience protection and acceptance, all aspects favorable to the
learning development (Charlton et al., 2021; Top et al.,, 2016) and promote student engagement are
outlined in this research (DiPerna et al., 2002). SEL programs offer an opportunity for middle
school students to shift their skills with this program, which teaches SEL skills through lessons
with embedded content. Also, approaches demonstrated in social-emotional learning programs can
be applied to rational undertakings essential to learning, such as critical thinking skills (Arslan &
Demirtas, 2016). The augmentation of social-emotional skills relates to a reduced echelon of
adopting symptomology, such as anxiety and depression, which can present obstacles to the
learning process, such as missed school days and attention Westhoven, 2022; Greenberg et al., 2017;

Hennessey & Humphrey, 2019; Webb et al., 2019; Zolkoski et al., 2021).



There are a dense number of evidence-based SEL programs that have been enveloped and
implemented in schools, ranging from universal whole-class programs to targeted programs for at-
risk children or those with skill deficits (Carroll et al., 2020). Adoption and support of SEL
programs are due to a growing evidence base that demonstrates the important benefits of SEL
programs on the development of social-emotional skills, academic functioning, mental health, and
overall health and well-being of students (Dowling et al., 2019; Jones et al., 2017). In one meta-
analysis of school-based universal SEL interventions, findings revealed positive outcomes of SEL
related to improved social and emotional skills, atcitudes, behavior, and academic performance
(Durlak et al., 2zo11). In another, more recent meta-analysis that examined the longer-term impact
of exposure to SEL programming in the school, findings revealed continued long-term benefits
foiiowing program participation. [RA1] Benefits were evident for social and emotional
competencies, academic performance, prosocial behavior, and prosocial attitudes months and
sometimes years after participating in an SEL program.

Notably, findings also provide evidence that increases in social and emotional skills that result
from program participation have the potentiai to influence students’ psychosociai health positiveiy
(Taylor et al., 2017). While many studies have examined the effectiveness of various SEL programs
and interventions, Wallender et al. (2020) note that a need still exists for research on the outcomes
of universaily implemented SEL programs. Universal programs are a critical component of a mulri-
tiered support system, as they will have the most significant reach and potentiai to prevent future
problems. Evidence for the effectiveness of universal approaches to SEL is essential to inform

efforts to promote the psychosocial functioning and mental well-being of students.

Social-Emotional Learning and Child Development

The psycho-social development of children contributes to an adolescent’s ability to manage and
regulate emotions and establish and mainctain healthy interpersonal relationships (Hayden-Wade &
Leslie, 2006). This matters because there is a valid necessity to cultivate the advancement of social
and emotional aptitudes and constructive human attributes such as self-awareness, social
awareness, self-management, strategies for social-emotional learning, five relationship skills, and
responsible decision-making that support academics and are life-long aids (Kimberly et al.,
2015[RA2] ). Studies have found supporting evidence that students embody internalized feelings to
cope with extreme stress; another aspect and significance of social and emotional learning (SEL) is
how it grows in today’s public schools worldwide. Most teachers concur that students’ social and
emotional demands must be addressed in the iearning process.

Factors that set the premise for how the SEL research information affects the mental pallet could
alter behaviors, emotions, attitudes, beliefs, and perceptions. Also validating this stance is
authored by Andrew Gary Darwin Holmes, as reflected in his writing, “Rescarcher Positionality - A
Consideration of its Influence and Place in Quantitative Research - A New Researcher Guide.”
Holmes (2020) addressed the reflexive approach, which suggests that, rather than crying to
eliminate their effect, rescarchers should acknowledge and disclose their selves in their work,
aiming to understand their influence on and in the resecarch process. Many resecarchers have stressed
the importance of outlining and committing to strategies for students through SEL support for
Middle schoolers when transitioning to high school. The Social Theory and Quantitative research
help identify, curate, and provide in studying SEL strategics.

As humans develop over a lifespan, psycho-social development involves emotions, personality, and
social re]ationships. Since COVID-19 caused a few social and emotional disparities in our youth,
schools have suffered a significant setback due to the behaviors of our students in the United
States. Studies state that SEL instruction can become harmful, and studies have indicated that the
most effective SEL programs incorporate culture (]ones et al., 2018). According to studies on SEL,
it is an essential aspect of education responsiveness (A]ones et al., 2018). [RAT1] Concerning those
educators who do not leverage their expertise, student support needs to be more timely,
individually adaptable to individuals, feasible to implement, and place-based neceds that positively
affect student outcomes (Jones, 2014). Today’s student body is more socially and emotionally
focused on how they feel about themselves and think about one another, affecting how they learn in
school. For some students, the adjustment period is insignificant and shorc-lived; for others, it is

long-lasting.



Social and emotional learning allows students to build on their innate ability to understand
themselves and others, their emotions, needs, points of reference, and others’ feelings and
perspectives (Taylor & Larson, 1999). There is data, but little research on pre- and post-COVID-19
effects on School Counselors’ supporc for parents of eighth-grade students with SEL learning

challenges.

Social-Emotional Learning and Best Practices

SEL employs the perspective of ensuring equitable learning for marginalized students. This is
where school counselors can help address the root cause of student and adult engagement by
recognizing the critical challenges of power, privilege, prejudice, discrimination, and social justice
(Jagers et al., 2019).

The critical components of transitioning to this position are vital principles and classroom-based
strategies that centralize and reinforce the necessary core SEL Competencies. Students experience
many crises, including social, political, and ethical drawbacks. Critical components for offering
supportive measures and mentorship for students are to recognize the following on behalf of the
students. Jones et al. (2020) recognize equitable postures such as:

(1.)  Ensuring safe and inclusive learning environments that are respectful and affirm diverse
identities.

(2.) Acknowledging and including student cultural differences and values

(3.) Encouraging positive identity

(4.) Promoting student agency and voice

(5.) Recognize bias, power, and inequality that require student support and address them. (p. 1)

All of these are necessary assertions for the SEL—inspired assistance for students.

Some enhanced opportunities are through explicit instructions, which allow social and emotional

skills and attitudes to be acquired through instructions and developmental practices that can be
enhanced through SEL in addition to contextual and culturally receptive ways. Other techniques
are for students to learn cooperatively and through project—based learning. Integrating academic
curricula such as language arts, math, science, social studies, health, and performing arts is an
integral part. Active and profound forms of learning to direct students’ practices and mastery of
new skills, focusing on engaging curricula that directly emphasize SEL company’s [RAT1]
development and employing curricula that emphasize competencies development for SEL and
explicitly define and target specific skills, attitudes, and knowledge. [RA2]
The most effective way to achieve best practices for middle school students is to consistently
provide ongoing planning, implementation, evaluation, and continuous improvement for all
community students. Communities refer to all families, caregivers, schools, and their classrooms
for self-awareness, self-management, social awareness, relationship skills, and responsible decision-
making, all under the umbrella of SEL. Schools must create a climate for all cultures, engaging all
students throughout their building. Developing authentic partnerships with families and caregivers
is crucial. All of these solidify the measurement of the success of SEL help and students meeting
the benchmarks.

School counselors play a fundamental role in all students’ academic, carcer, and socio-emotional
development (Chandler et al., 2018). School counselors build connections with their students to
understand how to influence them better. School counselors must recognize, be educated, and
comprehend how to support African American learners. School Counselors are rarely, if ever,
intentionally taught to recognize, assemble, and apply the depths and sources of African American
students (Williams et al., 2014). Understanding the needs of all students will allow the school
counselor to provide reliable assistance and encourage beneficial well-being (Rumsey et al., 2018).

SChOOl COUTISClOTS can utilize resources and approaches to assist lel students.



Previous studies have demonstrated that SEL ef\f‘ectively improves the school climate, builds
relationships, and increases connectedness (Hunter, 2020). Also noted is the previous transition
experience from elementary to sccondary (middle and high), both of which can affect students
socialiy and emotionaliy7 which at periods can affect how successful the student will be in school.
It can indicate how well the student will make friends or whether the student will be academically
successful. SEL is imperative during this time, as it will help address the whole child. Interventions
should be designed to understand and address the child's socio-emotional, behavioral, physical, and
cognitive deve]opment (Walsh et al., 2014). Studies on SEL support the need for gender—reiated
interventions. To support and meet the socio-emotional neceds of middle school students,
developmental differences must be considered (Liu et al., 2016). Understanding students’ needs
allows the school counselor to provide better support. Sometimes, this relationship extends past
the student, including the entire farnily. This connection allows the counselor to understand the
family dynamics, increasing the ability to provide responsive services to the student and the family
(Beierle, 2or1). With all the available support provided by the school counselor, socio-emotional
development can occur, which will support addressing the whole child.

One of the central aspects of examining SEL is the effects of intervention for middle school
students that teach social skills and managing approaches to reinforce middle school students’
cducational journeys (Jones & Doolittle, 2017). As stated here, the main goal is to determine
whether post-COVID-19 pandemic SEL is best utilized in our middle school-based intervention
program (McCormick et al., 2015). Student adolescents’ experiences vary, and they are vulnerable to
emotional upheaval because of biological and hormonal changes occurring in this phase of their
lives (Rahman, 2018). It is unfathomable to think there are no transition concerns among eighth—
grade students transitioning to high school. When armed with the right tools, transitioning
students can develop skills that will help them survive the process and give a greater outlook on
collaborating with their parents and school counsclors.

According to Denham (2018), students do better when their environments are united and receptive
to their evolving needs. Scholars recognize that adolescent behavior is more Compiex at the high
school level than the middle school level, which is one of the significant recasons behavior
challenges should be addressed before the transition. Behavioral transgressions carry higher risks
socia]iy, alcademicaliy7 and within che community (Bohanon-Edmonson et al., 2004). Students who
bully, for example, may experience an initial boost in their social influence but become primarily
ostracized by the school community once they are reprimanded (Bohanon-Edmonson et al., 2004).
Various situations that may occur promote conditions such as loss of academic days due to
suspension or expulsion, which may put students off track for graduation. Adolescents who engage
in frequent misbehavior are likelier to drop out of school than their peers (Alliance for Excellent
Education, 2007; Greene, 2005; U.S. Department of Education, National Center for Education
Statistics, 2007). Educators agree that SEL practices encourage students to achieve because learning
is a social process, and school is the perfect platfiorm for a highly social place. Social learning is a
known event among adolescents, which means students can use their relational skills, which are
great for addressing conflicts and behavior challenges, as a learning tool. The success with this life
span strategy is because students had collaboration, communication, and communication practices
through implementing SEL under the school’s guidance. The past COVID-19 pandemic caused a loss
of in-person instruction and peer social time. Now that the pandemic is over, school secttings that
have implemented SEL help students reduce emotional stress, anxiety, and depression.

The classroom is a great climate to practice the SEL tool; educators can design a curriculum where
skill-building helps students learn to be self-aware and respectful of others. Intervention
approaches exist versus suspension as the only resolution. Students arec aware of expectations
academica]iy and behavioraliy. Students can describe and label their Feeiings, adapt to transitions,
communicate their frustration, and use the strategies taught. ASCA recommends that 80% of a
school counselor’s time be spent on providing students direct and indirect services. School
counseling programs that follow this ASCA model assist the school by creating and delivering
classroom lessons and providing individual and group counseling (Randick et al., 2018), while
focusing on students’ mental health and academic success after suffering from months of a crisis.

year of college.
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School Counselors can develop action plans aligning with the ASCA Mindsets & Behaviors
standards and include an evaluation to ensure effectiveness (ASCA, 2019; Dack & Merlin-Knoblich,
2019).They also, with school counseling support, understand SEL’s goals for their grade and steadily
improve developmentally. Educators state that students learn better when they are given tools to
regulate their emotions. In addition to planning academic curricula, efficient middle schools
emphasize social/emotional enhancement, life skills, and engagement.

Secondary school leaders must look for methods to promote a more student-friendly, responsive,
and nurturing environment (Ellerbrock et al., 2014; Ellerbrock & Kiefer, 2013). Schools that do not
provide supportive transitioning programs may experience a loss in student achievement and lower
graduation rates (Akos et al., 2015; Alspaugh, 2010). Alspaugh (2010) examined the significance of
achievement loss associated with school-to-school transitions.

Citing prior academic achievement is a reliable predictor of future academic success. Smith (2005)
affirmed that a student’s achievement loss during the middle to high school transition is associated

with attrition or lack of success encountered by one during their first year of college.

The Pandemic Chal]enge

The pandemic posed a significant challenge to mental health. The Center on Reinventing Public
Education presented a national survey of 13—to 19-ycar-olds in April 2020 after schools closed
during the COVID-19 pandemic. 36% stated they were concerned with their emotional healcth, and
40% felt adverse effects on various cognitive and emotional health outcomes, including their ability
to concentrate, make decisions, and feel happy.

According to previous pre-COVID-19 research, approximately one-half of youth in the United
States experienced a diagnosable mental disorder at some time in their lives, and around one-
fourth experience a diagnosable disorder with severe functional impairment (Merikangas et al.,
2010). Given the challenges associated with carly adolescence, middle school students may be
particularly at risk for developing or worsening mental health problems. Evidence suggests that
virtually half of all lifetime cases of mental illness begin by mid-adolescence (Kessler et al., 2005).
Furthermore, there is evidence to suggest that, beyond diagnosable mental disorders, students who
do not experience complete mental health are at risk for adverse outcomes.

The COVID-19 pandemic has adverseiy affected more than 1.7 billion learners. More expioration is
required as to the visible link between desired social-emotional help and academics, which might
be amplified through sponsorship from school administrators, teachers, and suppore staff, who are
pertinent to the appiication and success of such curricula and dynamic assistance for all

stakehoiders on beha]i: OF the SEUanES.

Conclusion

The federal government proclaims the status of clevated academic ethics and holds schools liable
by caref‘ully gauging academic achievement (U.S. Department of Education, 2021). However, youth
devote a countless deal of their day-to-day lives to the school setting, and there is an increasingly
identified need and demand for instruction for social-emortional skills in the school system
(Greenberg et al., 2017; Jones & Bouffard, 2o12; Top et al., 2016; Wallace & Palmer, 2017). Schools
have been progressively seen as alternative parents of a sort for children, often giving physical and
mental first aid services in addition to the academic achievement that has been intensely focused
on, especially since the federal passage of the No Child Left Behind Act (Jackson, 20r12; Sheridan et
al., 2014; Wood & Brownhill, 2018).

One of the most prominent tools school counselors use is their ability to support their students
and enlist their ability to influence students to identify robust personal features and capacities for
improvement. A benefit of SEL programming is that it will facilitate positive growth and
development that affords middle school students understandings and prospects that (a) align with
their current developmental needs by honoring their increasing desire for identity, autonomy, and
acceptance; (b) prepare students with knowledge and skills in anticipation of future developmental
needs; and (c) promote increased fit between students and the educational and social environments

in which they are embedded (Yeager et al., 2018).
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Further inquiries can be made through research about what students may experience regarding
shifts in their grades and attendance. An evaluation of what occurs because of the new social
opportunities, the more excellent choices for young students, and the pressures of fitting in and
finding their comfortable peer groups.

The literature on students with social-emotional learning challenges post—pandemic includes
physiological development, hormonal changes, modifications in the brain and sensory organs,
adjustments in social skill sets, and family and school moves that must be addressed. Strategies to
improve their mental health must be brought to the forefront. Reasonable thoughts and taking
accountability for their actions are paramount in SEL. School counselors must recognize their
responsibility in helping students understand that they have to shape their future as they guide

their students intentionally.



References

Akos, P., Cockman, C., & Strickland, C. (2015). The new school counselor: Strategies for

universal academic achievement. Routledge.

Alspaugh, J. (2z010). Achievement loss associated with the transition to middle school and high
school. Journal of Educational Rescarch, 92(1), 20-25. American School Counselor Association. (2005). The ASCA
National Model: A framework for school counseling programs (2nd ed.). Alexandria, VA: Author.

American School Counselor Association. (2017). The ASCA national model: A framework for school counseling
programs (4th ed.). Author.

American School Counselor Association. (2019). The ASCA national model: A framework for school counseling
programs (4th ed.). Author.

American School Counselor Association. (2023). The role of the school counselor. American School Counselor
Association. hetps://www.schoolcounselor.org/getmedia/ee8bzerb-do21-4575-982¢c-c84402cb2cd2/Role-Statement.pdf

Arslan, S. & Demirtas, Z. (2016). Social-emotional iearning and critical thinking disposition. Studia Psychologic&u
58(4)7 276-285. DOTI: Io.2r9o9/sp.20r6.o4.723

Atwell, M. N., Bridgeland, J. M., & Manspile, E. P. (2021). Ready to engage: Perspectives of teachers and parents on
social and emotional learning and service-learning in America’s public schools. Civic with Hart Research Associates

. heeps://tiles.eric.ed.gov/fulltext/ED614154.pdf

Bakosh, L. S., Snow, R. M., Tobias, J. M., Houlihan, J. L., & Barbosa-Leiker, C. (2016). Maximizing mindful learning:
Mindful awareness intervention improves elementary school students’ quarterly grades. Mindfulness, 7(1), 1-21.

hteps://doi.org/ro.1007/s12671-015-0387-6
Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice-Hall.

Beierle, J. (2o11). Strong relationships with successful students: Seven ways to build strong relationships. School
Counselor Insight.

Bohanon-Edmonson, H., Flannery, B., Eber, L., & Sugai, G. (2004). Positive behavior support in high schools:
Monograph from the 2004 Illinois High School Forum. University of Oregon, OSEP Center on Positive Behavioral

Incerventions and Supports. heeps://www.pbis.org/resource/positive-behavior-support-in-high-schools

Carroll, A., Houghton, S., Forrest, K., McCarthy, M., & Sanders-O'Connor, E. (2020). Who benefits most? Predicting
the effectiveness of a social and emotional iearning intervention according to children's emotional and behavioural

difficulties. School Psychology International, 4(3)7 197-217. hteps://doi.org/i0.11 /014_3g3_4_31_9ﬁ9§7_4l

CASEL. (2020, October 1). What Are the Core Competence Areas and Where Are They Promoted? Retrieved from
CASEL’S SEL Framework: Learn more: www.casel.org/what-is-SEL

Chandler, J. W., Burnham, J. J., Riechel, M. E. K., Dahir, C. A., Stone, C. B., Oliver, D. F., Davis, A. P., & Bledsoe, K.
G. (2018). Assessing the counseling and non-counseling roles of school counselors. Journal of School Counseling,
16(7), 1-25. hetps://files.eric.ed.gov/fulltext/EJ1182095.pdf

Cipriano, C., Barnes, T. N., Rivers, S. E. & Brackett, M. (2019). Exploring changes in student engagement through the
RULER approach: An examination of students at risk of academic failure. Journal of Education for Students Placed
at Risk, 24(1), 1-19. hreps://doi.org/10.1080/10824669.2018.1524767

Council of Accreditation of‘Counseiing and Related Educational Programs. (2016). 2016 CACREP standards.
httD://www.cacreo.org/f\or—wgrams/zm6—cacreo—standards/



https://doi.org/10.1177/0143034319898741
https://files.eric.ed.gov/fulltext/EJ1182095.pdf
https://doi.org/10.1080/10824669.2018.1524767
http://www.cacrep.org/for-programs/2016-cacrep-standards/

Dack, H., & Merlin-Knoblich, C. (2019). Improving classroom guidance curriculum with understanding by design. Professional

Counselor, 9(2), 80-99. https://doi.0rg/ro.1524r/ hd.9.2.80

Denham, S. (2018). Keeping SEL developmental: The importance of a developmental lens for fostering and assessing SEL

competencies. Frameworks Briefs. https://measuringsel.casel.org/wp-content/uploads/2018/11/ Frameworks-DevSEL.pdf

DiPerna, J. C., Volpe, R. ., & Elliott, S. N. (2002). A model of academic enablers and elementary reading/language arts

achievement. School Psychology Review, 31(3), 208-312. https://doi.org/10.1016/].jsp.2005.09.002

Dowling, K., Simpkin, A.J., & Barry, M. M. (2019). A cluster randomized-controlled trial of the mindout social and emotional
learning program for disadvantaged post-primary school students. Journal of Youth and Adolescence, 48, 1245-1263.

hetps://doi.org/10.1007/510964-019-00987-3

Durlak, J AL Weissberg, R.P., Dymnicki, A. B., Taylor, R.D., & Schellinger, K. B. (2011). The impact ofenhancing students’
social and emotional learning: A meta-analysis of school-based universal interventions. Child Development, 82(1), 405-432.

heeps://doi.org/ro.1111/j .1467-8624.2010.01564.X

Education Week. (2021). Pandemic and Racial Justice Fuel Surge in Demand for Social-Emotional Learning.

heeps://www.edweek.org/leadership/pandemic-racial-justice-fuel-surge-in-demand-for-social-emotional-learning/2021/10

Ellerbrock, C. R., & Kiefer, S. (2013). Extending a community of care beyond the ninth grade: A follow-up study. Journal of
Educational Research, 106(4), 319-331. hteps://doi.org/10.1080/00220671.2012.692728

Ellerbrock, C. R., Crippen, K. J., & Reiff, R. (2014). Exploring teacher perceptions of adolescent literacy and academic
engagement. Journal ofAdolcscent & Adult Literacy, 57(5), 357-366. https://doi.org/Io.Iooz/jaa1.279

Gerrity, D. A, & DeLucia-Waack, J- L. (2000). The trauma thempy handbook: A guide for trauma-focused cognitive behavioral

therapy. Haworth Press

Greene, R. W. (2005). Lost at school: Why our kids with behavioral challenges are falling through the cracks and how we can help

them. Scribner.

Greenberg, M. T., Domitrovich, C. E., Weissberg, R. P., & Durlak, J. A. (2017). Social and emotional learning as a public health
approach to education. The Future of Children, 27(1), 13-32. https://www.jstor.org/stable/44219019

Gregory, A., & Fergus, E. (2017). Social and emotional 1earning and equity in school discipline. The Future ofChildrcn, 27(1), -
136. hteps://doi.org/10.1353/foc.2017.0006

Hayden—Wade, H., & Leslie, L. K. (2006). Children: Stages oFdevelopment and growth. In J. Payne-James (Ed.), Encyciopedia of
forensic and iegal medicine (pp. 325—338)‘ Elsevier. https://doi.org/lo.1016/B0—12—369399—3/00047—1

Hennessey, A. & Humphrey, N. (2019). Can social and emotional learning improve children’s academic progress? Findings from a
randomized controlled trial of the Promoting Alternative Thinking Strategies (PATHS) curriculum. European Journal of

Psychology of Education, 35(4), 1-24. DOI: 10.1007/s10212-019- 00462-6

Holmes, A. G. D. (2020). Researcher positionality — A consideration of its influence and piace in qua]itative research — A new

researcher guide. Shanlax International Journal ofEducation, 8(4), 1-10. MPS:[[doi.0rg@34£93/education.v8i4.2222

Hunter, T. (2020). Guiding the socio-emotional learning of African American middle school girls through the perspective of

school counselors (Doctoral dissertation, Corcordia University, St. Paul). DigitalCommons@CSP.


https://doi.org/10.34293/education.v8i4.3232

Jagers, R. J., Rivas-Drake, D., & Borowski, T. (2018). Equity and social and emotional learning: A cultural analysis. Measuring SEL, 1-15.
Retrieved from https://measuringsel.casel.org/wp-content/uploads/2018/11/Frameworks-Equity.pdf

Jackson, J. (2012) Partnering to bring social and emotional learning to school. Social Policy Jones, S. M., Bailey, R., & Jacob, R. (2014,
September 22). Social-emotional learning is essential to classroom management. Phi Delta Kappan, 96(2)7 96 (2), 19-24. Doi:

https://doi.org/10.1177/0031721714553405
Jones, D. E., Greenberg7 M., & Crow]ey, M. (zors). Early social-emotional functioning and public healch: The re]ationship between
kindergarten social competence and future wellness. American Journal of Public Health, 105(11), 2283—2290.

heeps://ajph.aphapublications.org/doi/pdfplus/io.2105/AJPH.2015.302630

Jones, S, Baﬂey, R., Brush, K., & Kahn, J. (2018). Preparing for effective SEL imp]ementation. Harvard Graduate School of Education Easel
Lab. https://wallacefoundation.org/sites/default/files/2023-09/Preparing-for-Effective-SEL-Implementation.pdf

Jones, S. M., & Bouftard, S. M. (2012). Social and emotional learning from programs strategics. Social Policy Report, 26(4), 1—22.
https://ﬁ]es.eric.ed.gov/ﬁﬂlteXt/ED540203.de

Jones, S. M., & Doolittle, E. J. (2017). Social and emotional learning: Introducing the issue. The Future of Children, 27(1), 3-11.
heeps://doi.org/10.1353/foc.2017.0000

Jones, T. M., Fleming, C., & Williford, A. (2020). Racial equity in academic success: The role of school climate and social-emotional learning,

Children and Youth Services Review, 119, 105623. https://doi.org/10.1016/j.childyouth.2020.105623
Kessler, R. C., Berglund, P., Demler, O., Jin, R., Merikangas, K. R., & Walters, E. E. (2005). Lifetime prevalence and age-of-onset
distributions of DSM-IV disorders in the National Comorbidity Survey Replication. Archives of General Psychiatry, 62(6), 593-602.

heeps://doi.org/ro.1001/archpsyc.62.6.593

Kimberly, A., Johnson, L., & Smith, R. (z015). Supporting student resilience through trauma-informed school counseling. Journal of School

Counseling, 13(2), 45—6o0.

Lambie, G. W., & Williamson, L. L. (2004). The challenge to change from guidance counseling to professiona] school counse]ing: A historical

proposition. Professional School Counseling, 8(2), 124-131. https://www.jstor.org/stable/42732614

London, R., & Ingram, D. (2018). Social isolation in middle school. School Community ]ourna], 28(1), 107-127.

https://tiles.eric.ed.gov/fulltext/EJ118 4924.pdf

McCormick, M. P., Cappella, E., O’Connor, E. E., & McClowry, S. G. (2015). Social-emotional learning and academic achievement: Using
causal methods to exp]ore classroom-level mechanisms. AERO Open, 3, 1-26. http://doi.org/ro.Ir77/2332858415603959

McLeod, S. A. (2016). Bandura - social learning theory. www.simplypsychology.org/bandura.htm
McLeod, S. (2023). Maslow's hierarchy of needs. Simp]y Psychology. https://www.simp]ypsychology.org/mas]ow.html

Merikangas, K. R., He, J., Brody, D., Fisher, P., Bourdon, K., & Koretz, D. (2010). Prevalence and treatment of mental disorders among US
children in the 2001-2004 NHANES. Pediatrics, 125(1), 75-81.

National Center for Education Statistics. (2022, July 6). More than 8o percent of U.S. public schools report pandemic has negatively impacted

student behavior and socio-emotional development. National Center for Education Statistics.



Parankimalil, . (2015, January 6). Meaning and Definition of Guidance. Retrieved from Rahman, M. (2018). Health behaviour of adolescents: A

study on high school students. Bangladesh Journal of Public Administration (BJPA), 26(2). https://doi.org/10.36609/bjpa.v26i2.18

Rosen, J. A.-L. (2022, ]uly). Social emotional learning in middle school: Developing evidence-based programs. RTT Press.

heeps://doi.org/10.3768/rtipress.2022.0p.0075.2207

Rossen, E. & Cowan, K, C.,. (2014). Improving mental health in schools. Phi Delta Kappan,96

Roybal, V., Thornton, B., & Usinger, ]. (2014). Effective ninth-grade transition programs can promote student success. Education, 134(4), 475-487.
Rumsey, A. D., Golubovic, N., Elston, N., Chang7 C.Y., Dixon, A., & Guvensel, K. (2018). Addressing the social and emotional needs of‘ref‘ugee
adolescents in schools: Learning from the experiences of school counselors. Journal of Child and Adolescent Counseling, 4(1), 81-100.

hteps://doi.org/10.1080/23727810.2017.1351811

Schonert-Reichl, K. A., & Hanson-Peterson, J. L. (2015). SEL and preservice teacher education. In J. A. Durlak, R. P. Weissberg, C. E. Domitrovich,
& T. P. Gullotto (Eds.), Handbook of social and emotional learning: Research and practice (pp. 406—421). Guilford.

Schwartz, H., Bogan, E. D., Boyle, A. E., Meyer, D. C., & Jagers, R. J. (2022). Social and emotional learning in schools nationally and in the
Collaborating Districts Initiative: Selected findings from the American Teacher Panel and American School Leader Panel Surveys. RAND

Corporation. heeps://casel.org/sel-in-schools-nationally-and-in-the-cdi/?view=true

Sheridan, S. M., Clark, B. L., & Chistenson. S. L. (2014). [RA1] In P. Harrison & A. Thomas (Eds.), Best practices in school psycliology: Systems-
level services (pp. 439—454). National Association of School Psychologists.

Smith, J. A. (2005). Factors inﬂuencing student achievement in secondai‘y education. Journal of Educational Research, 98(3)7 150—160.

heeps://doi.org/10.1080/00220670509599945
Talmus, L. (2019). Tackling social isolation in middle school. Childhood Education, 95(6), 42-49. https://doi.org/10.1080/00094056.2019.1689058

Taylor, H. E., & Larson, S. (1999). Social and emotional learning in middle school. The Clearing House, 72(6), 331-336.
heeps://www.jstor.org/stable/30189466

Taylor, R. D., Oberle, E. Durlak, J. A., & \Weissberg, R. P. (2017). Promoting positive youtli development through school-based social and emotional

learning interventions: A meta-analysis of follow up effects. Child Development, 88(4), 1156-1171.

Top, N., Liew, J., & Luo, W. (2016). Effects of Second Step curriculum on behavioral and academic outcomes in fifth and cighth-grade students: A

longitudinal study on character development. Novitas Research on Youth and Language, 10(1), 24—47.

U.S. Department of Education. (2021). Find what works. What Works Clearinghouse heeps://whatworks.ed.gov

Wallace, A., & Palmer, J. (2017). Boosting social and emotional development in and out of school. NCSL Legisbrief, 25(41), 1—2.
hteps://pubmedncbinlmnih.gov/29236411/

Wallender, J. L., Hiebel, A. L., PEQUEEN, C. V., & Kain, M. A. (2020). Effects of an Explicit Curriculum on Social- Emotional Competency in
Elementary and Middle School Students. Delta Kappa Gamma Bulletin, 86(3), 32-43. http:/[ezproxynweiowa.edu/login?

url=https://www.proquest.com/scholarlyjournals/effects-explicit-curriculum-on-social-emotional /docview/2457214831 /se-2


https://whatworks.ed.gov/
https://pubmed.ncbi.nlm.nih.gov/29236411/

Walsh, M. E., Madaus, G. F., Raczek, A. E., Dearing, E., Foley, C., An, C., Lee-St. John, T. J., & Beaton, A. (2014). A new model for student
support in high-poverty urban elementary schools: Effects on elementary and middle school academic outcomes. American Educational

Research Journal, 51(4), 704—737. https:/[www.jstor.org/stable/24546697
Westhoven, S. M. (2022). Social-Emotional Learning: A Literature Review. heeps://core.ac.uk/download/s41307271.pdt

Williams, J. M., Greenleaf, A. T., Albert, T., & Barnes, E. F. (2014). Promoting educational resilience among African American students at

risk of school failure: The role of school counselors. Journal of School Counseling, 12(9), 1-34.

Wood, P., & Brownhill, S. (2018). Absent fathers and children’s social and emotional leaming: An exploration of the perceptions ofpositive
male role models in the primary school sector. Gender and Education, 30(2), 172-186. https://doi.org/10.1080/09540253.2016.1187264

Yeager, D. S., Dahl, R. E., & Dweck, C. S. (2018). Why interventions to influence adolescent behavior often fail but could succeed.
Perspectives on Psychological Science, 13(1),101-122. heeps://doi.org/10.1177/ 1745691617722620

Zolkoski, S. M, Holm, J. M., West, E., Ismail, H., Kennedy, B. R., Votaw, A., Miller, G. J., Stocks, E. & Sass, S. M. (2021). Social-emotional
learning in rural schools: 86 Parents’ perspectives. Kappa Delta Pi Record, 57(1), 43-46. DOL:10.1080/00228958.2021.1851587



