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This study examined social factors that may contribute to levels of codependency among
student-athletes attending Historically Black Colleges and Universities. It also explored
relationships between selected demographic variables and codependency scores. The study
achieved a 46% response rate, with 374 of 800 student-athletes participating. Of those
respondents, 211 (56.4%) were male, and 163 (43.6%) were female. Statistical analyses were
used to investigate social factors influencing codependent behavior in student-athletes.
Codependency was measured using the Friel Adult Child/Co-dependency Assessment Inventory,
and the survey was administered to student-athletes of all ethnic backgrounds and academic
classifications at the participating institutions.
Introduction
Identifying codependent traits is essential and should be a core responsibility of every athletic
department. Ideally, recognizing and addressing codependency among student-athletes would be
a key part of supporting their overall development. Coaches and athletic administrators should
approach this issue ethically and critically, while evaluating both student-athletes and coaching
staff as needed. Because research on codependency in student-athletes remains limited and clear
guidelines are lacking, a systematic approach to addressing the issue is necessary.

This study examines previously underexplored issues of codependency among student-

athletes at Division I Historically Black Colleges and Universities. It offers athletic departments

and coaches useful information to develop intervention programs addressing codependent



behaviors. To better understand how these cognitive issues develop, athletic administrators and
coaches must identify where the disconnect begins. Some researchers suggest that student-
athletes are socialized differently from traditional students.

Athletic department staff have shown growing interest in how participation in
competitive sports shapes student-athletes’ perceptions, attitudes, and behaviors (Ryska, 2002;
Berry & Howe, 2002; Haselwood et al., Hausenblas & Mack, 1999; Smith & Stewart, 2003).
These factors have been associated with codependent behaviors, including eating disorders,
physique anxiety, sexual aggression, and identity crises (Hausenblas & Mack, 1999; Ryska,
2002; Smith & Stewart, 2003). Because student-athlete well-being should remain a central
concern for both athletic departments and universities, coaches and administrators must balance
the goal of developing responsible, civic-minded students with the demand to remain
competitive. As a result, clear guidelines for supporting the cognitive, mental, social, and
emotional development of student-athletes are essential.

Theoretical Framework
Social Development Theory and Social Learning Theory

Social Development Theory argues that social interaction precedes development while
consciousness and cognition is the product of socialization and social behavior (Vygotsky,
1978). Vygotsky (1978) focused on the connections between people and the socio-cultural
context in which they act and interact in shared experiences (Crawford, 1996). According to
Vygotsky (1978), human-beings use tools that develop are from a culture, such as speech and
writing, to mediate their social environments. Initially children develop these tools to serve
solely as social functions, ways to communicate needs. Vygotsky (1978) believed that the

internalization of these tools led to higher thinking skills. Learning therefore becomes a



reciprocal experience for the students and teachers. This concept is closely related to and
supported by another well-known theory called the Social Learning Theory, which suggests that
people learn from one another, via observation, imitation, and modeling (Bandura, 1977). The
theory has often been called a bridge between behaviorist and cognitive learning theories
because it encompasses attention, memory, and motivation (Bandura, 1997). This theory is
applicable to student-athletes because they are placed in groups in which they learn through
observing others’ behavior, attitudes, and outcomes of those behaviors. Bandura (1997) explains
that most human behavior is learned observationally through modeling: from observing others,
one forms an idea of how new behaviors are performed, and on later occasions, this coded
information serves as a guide for action. This is a very point in understanding why codependency
exists among student- athletes because student athletes also learn from one another, via
observation, imitation, and modeling. By observing teammates and coaches, student-athletes
form ideas of how to behave and perform, and through competition they code information and it
serves as a blueprint for competition.

Social learning theory explains human behavior in terms of continuous reciprocal
interaction between cognitive, behavioral, and environmental influences Bandura (1986). This
section discusses in detail the foundation of social learning which explains how individuals are
socialized according to how people learn from one another. As noted, the Social Development
Theory argues that social interaction precedes development while consciousness and cognition
are the product of socialization and social behavior in this theory; meaning that we are socialized
unconsciously. The Social Learning Theory has often been called a bridge between behaviorist
and cognitive learning theories because it encompasses attention, memory, and motivation of

oneself. In this theory Bandura (1969) believed in “reciprocal determinism”, that is, the world



and a person’s behavior cause each other, while behaviorism essentially states that one’s
environment causes one’s behavior, Bandura, who was studying adolescent aggression, found
this too simplistic, and so in addition he suggested that behavior causes environment as well.
Later, Bandura soon considered personality as an interaction between three components: the
environment, behavior, and one’s psychological processes (one’s ability to entertain images in

minds and language).

The consistent pressures of everyday life are enough to warrant psychological
evaluations; for student-athletes these pressures are extreme because their lifestyles are typically
more demanding than those of traditional students (Crester and Lombardo, 1999). Often,
codependency is a common reaction to stressful situations. In the case of the student- athlete, it
may be manifested as inappropriate behavior, including personality disorders and addictive
behaviors. In addition to other definitions, “codependency refers to “a chemical response or
change in the brain brought on by very specific behaviors” (Cruse & Cruse, 1990). If an
individual fails to or struggles to make this transition from being a traditional student to being a
student-athlete the result can lead to codependency (Friel & Friel, 1988).

Student-Athletes and Co-dependency

Codependency can occur in student-athletes when a lack of self-confidence and changes
in mood states create a state of mental anxiety that adversely affects athletic performance. Self-
confidence is one of the most frequently cited psychological factors thought to affect sport
performance and has been the primary focus of research conducted by sport psychologists. Self-
confidence is considered by many to be a key factor to successful performance (Feltz, 1988). An
individual’s positive or negative mood have long been thought to play a crucial role in an

athlete’s ability to perform sport specific tasks. This ability then either augments or detracts from



the athlete’s overall success or failure. Players who are evenly matched in physical skills often
rely on their psychological skills to gain advantage over their opponents (Covassin & Pero,
2004). In further research, Hanton, Mellanlieu, and Young found that “anxiety increases as
competition approaches and that self-confidence acts as a moderating variable that either
increases or decreases anxiety levels based on the perception of the upcoming event” (Covassin
& Pero, 2004; 231; Hanton, Mellanlieu & Young, 2002).

Prior research investigating student-athletes identified disordered eating, physique
anxiety, sexual aggression, and identity crises among the unfavorable behaviors that are
demonstrated by athletes (Hausenblas & Mack, 1999; Ryska, 2002; Smith & Stewart, 2003).
These specific behaviors can be classified as codependent because they have a tendency to
become compulsive and they can increase in frequency, intensity, and variety during the course
of development (Friel, 1985). For example, codependency among student-athletes may begin as
a coping mechanism that develops over time. The time that the student-athlete spends adjusting
to his/her environment is likely to lead to a behavioral dependency that was once thought to be
empowering (Vygotsky, 1978).

Pinpointing the codependency of student-athletes can have realistic and practical usages
in an athletic department, especially if the information is used to develop structured intervention
programs. For example, to be male and to be an athlete is considered in sport to be “normal” and
“masculine”. By contrast, to be female and to participate in sport is also viewed by some as
“masculine”, which can be disconcerting to some collegiate women. Many of these women, for
the first time, are weight training extensively, developing muscles, gaining weight, and creating a
more “masculine” body type, which conflicts with what is typically viewed as “feminine”

(Kimball & Freysinger, 2003).



The latter is a concept that all athletic administrators and coaches should be aware of
because it plays a key role in the development of eating disorders, and physique anxiety. Krane
(2001) discusses that women in society are typically “expected” to act in a lady-like manner.
This is another very important concept for both athletic administrators and coaches to understand
because it can be a source in the development of sexual aggression and identity crisis (Kimball &
Freysinger, 2003).

Other social factors contribute to the demands placed on the student-athlete. Messner
(1994) examined the historical and ideological construction of organized sports and identified
those differences between males and females are often highlighted as being biological, natural,
and common sense, thus perpetuating patriarchal ideologies that exist in society and the false
belief that women are inferior to men in some way. Race and social classes are other social-
structural factors that shape collegiate athletes’ experiences in sport. Stereotypes of having
natural athletic ability, being “reactors” not “thinkers”, and of having limited intellectual abilities
plague racial minority athletes (Gatz et al., 2002; Messner & Sabo, 1990). In addition, research
reveals that in the United States, some racial minorities, as well as Caucasian athletes, view sport
as a means of upward social mobility and often do not distinguish that the odds are against them
ever reaching the ranks of professional sport (Sage, 1998). The latter supports a very important
concept for athletic administrators and coaches to fully understand because this introduces the
concept of athletic identity.

Carver, Reynolds, & Scheier (1994) describe athletic identity in terms of how an
adolescent identifies with the athletic role that helps them to develop competence in other
domains. Initial sport research indicates that the athletic role constitutes a meaningful dimension

of self-identity and influences various responses of athletes and non-athletes a like (Brewer,



1990; Brewer, Van Raalte, & Linder, 1993; Danish, 1983; Fox & Corbin, 1996; Kendzierski,
1988). These researchers generated studies that indicated how an individual responds to self-
referent situations within sport varies with the degree to which he or she identifies with the
athletic role. An individual with a strong athletic identity will be more likely to interpret sport-
related events in terms of how they influence his or her athletic functioning than would an
individual who is less committed to the athletic role (Danish, 1983). This concept is what makes
the student-athletes’ experience in college unique to the experience of the traditional college
student.

Statement of the Problem
The well-being of student-athletes should be a central concern for both intercollegiate athletic
departments and universities. Coaches and athletic administrators face the dual challenge of
developing responsible, civic-minded students while also maintaining a competitive edge. As a
result, clear guidelines for supporting student-athletes’ cognitive, mental, social, and emotional
development are essential. However, little formal academic research has specifically examined
codependency among intercollegiate student-athletes.

Research Questions

" "moderate-severe," and

1) What are the percentages of "no," "mild," "mild-moderate,
"severe" codependent assessments among Historically Black College and University
Division I student-athletes.

2) Is there a difference between assessed codependency regarding ethnicity?

3) Is there a difference between the levels of assessed codependency in student- athletes

regarding their parents' marital status?



4) Is there a difference between the level of assessed codependency in student- athletes
who were raised in the inner-city (Urban) and those who were raised in rural areas?
5) Is there a difference between the levels of assessed codependency in student- athletes

regarding their parents' socio-economic status?

Research Design

The quantitative methods utilizing cross-sectional survey procedures guided the analysis for this
non-experimental investigation. The purpose of this study was to assess codependency in Division I
Historically Black Colleges and Universities. The lack of data concerning codependency that exists
and the absence of guidelines to ascertain the extent to which student-athletes possess codependent
traits indicate that a systemic approach for addressing this problem is necessary. This research study
addresses issues of codependency that was not previously known regarding its existence among

HBCU Division I student-athletes.
Participants

The study had a 46% response rate, with 374 of 800 student-athletes participating. Participants
were drawn from three Division I Historically Black colleges and universities. Demographic
variables included ethnicity, parents’ marital status, geographic location, and parents’
socioeconomic status. Of the participants, 318 (85%) identified as African American, 42 (11.2%)
as White, and 14 (3.7%) as Hispanic.

Data Collection Procedures
Participants in this study were full-time student-athletes enrolled at Division I Historically Black
colleges and universities. The survey was administered to student-athletes of all ethnic
backgrounds and academic classifications at the participating institutions. Recruitment and data

collection followed a sequential process. First, athletic directors or athletic administrators at the



participating universities were contacted to obtain permission for the researcher to meet with
student-athletes. After permission forms were signed, arrangements were made for the researcher
to meet with student-athletes without coaches or athletic administrators present to reduce any
sense of pressure. During these meetings, the researcher explained the purpose of the study and
read a verbal consent statement outlining the procedures, benefits, and potential risks.
Student-athletes who did not wish to participate were free to leave the meeting without penalty.
Those who remained were informed that completing the demographic form and the Friel Adult
Child/Codependency Assessment Inventory constituted consent to participate. This procedure
was used in place of signed written consent forms at the request of the participating athletic
departments. To protect participant privacy, the primary researcher alone distributed and
collected all survey packets, which included the inventory and demographic questionnaire.
Completed materials were collected, placed in envelopes provided by the researcher, and sealed
until data analysis began.

After participants completed the questionnaires, the primary researcher sealed all
responses in a package that remained unopened until analysis. Data from the Friel Adult
Child/Codependency Assessment Inventory and the demographic questionnaire were then
entered into SPSS version 10. A significance level of p <.05 was used, and the Tukey correction
was applied to adjust the alpha level for individual tests and maintain the experiment wise alpha
at p <.05. This correction was selected because it is commonly used for multiple-comparison

tests.
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Instrumentation

The Friel Adult Child/Codependency Assessment Inventory (Friel, 1985) has been
developed and used since its creation in numerous research studies and was selected for use in
this study. It was designed and developed on theory and clinical practice from working with
dysfunctional families. For the study, the intent of the Friel Adult Child/Codependency
Assessment Inventory is to assess codependency in student-athletes. It should be noted that the
Friel Adult Child/Codependency Assessment Inventory was used to assess codependency of
student-athletes at this point and time; it is not being used as a predictor of the development of
more serious mental health illness nor is it being used as a formal tool to diagnosis any mental
illness. Friel and Friel (1985) have determined the existence of symptoms to be core symptoms,
as has been used to define codependency. Isham-Colvard (1998) reported that the Friel (1985)
Codependency Assessment Inventory (CAI) was used as the measure of codependency in 62.4%
of the studies reviewed in her meta-analysis of the literature. Friel and Friel (1987) used
homogenous samples (significant others who were participating in family programs of a
chemical dependency treatment center and professional counselors and therapists at a chemical-
dependency treatment field) in the development of their instrument. The initial reliability figures,
using the KR-20, were in the range of .83 to .85. The Friel (CAI) ranks respondents into the
following levels of dependency: none, mild, moderate, or severe.

The Friel Adult Child/Codependency Assessment Inventory questionnaire consists of 60
true-false questions. Participants receive 1 point for every “true” response for even-numbered
questions and 1 point for every “false” response for odd-numbered questions. Participants could
receive a total possible score of 60 points. Scores from zero — 9 indicate no identifiable issues of

codependency. Scores from 10 to 20 indicate mild codependency; scores from 21 to 30 indicate
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mild-moderate codependency; 31 to 45 indicate moderate to severe codependency and scores
over 45 indicate severe codependency. The time required to complete the questionnaire is
approximately 15 to 20 minutes.

Results and Conclusions

Descriptive statistics for assessed level of Codependency that exist in student-athletes
regarding ethnicity are provided. Table 1 provides the mean and standard deviation
Codependency scores that were computed for each group of students by their ethnicity. The
mean Codependency score for African American athletes was 26.40 (SD=7.04) and 22.02
(SD=8.31) for white athletes, respectively. Moreover, the mean Codependency score for
Hispanic athletes was 21.50 (SD=6.70).

Table 1 Frequency Distribution of Participants by Gender

Variable Number Percent
Gender

Male 211 56.4
Female 163 43.6
Total 374 100.0
Age

The variable age was categorized into three subgroups for this investigation. One
hundred ninety-four (51.9%) student-athletes reported their age between 17 thru 19, and 170
(45.5%) of them indicated their age between 20 thru 22. Additionally, 10 (2.7%) student-athletes

expressed their age as 23 years and above. See Table 2 for these analyses.
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Table 2 Frequency Distribution of Participants by Age

12

Variable Number Percent
Age

17-19 194 51.9
20-22 170 45.5

23 and above 10 2.7
Total 374 100.0
Ethnicity

Regarding the variable ethnicity, there were 318 (85%) student-athletes who identified

their ethnic status as Black and 42 (11.2%) indicated their ethnic identity as white. On the other

hand, 14 (3.7%) student-athletes reported their ethnic background as Hispanic. See Table 3 for

these findings.

Table 3

Frequency Distribution of Participants by Ethnicity

Variable Number Percent
Ethnicity

Black 318 85.0
White 42 11.2
Hispanic 14 3.7
Total 374 100.0

12
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Parents’ Socio-Economic Status

Three parents’ socio-economic status, low, middle and upper, were designated for this
study. There were 106 (28.3%) student-athletes who indicated their parents’ socio-economic
status as low and 246 (65.8%) said their parents’ socio-economic status was middle. Moreover,
22 (5.9%) student-athletes reported their parents’ socio-economic status as upper. See Table 4
for these results.

Table 4 Frequency Distribution of Participants by Parents’ Socio-Economic Status

Variable Number Percent

Parents’ Socio-Economic Status

Low 106 28.3
Middle 246 65.8
Upper 22 5.9
Total 374 100.0

Parents’ Marital Status

There were 120 (32.1%) student-athletes who reported their parents’ marital status as
married. By contrast, 254 (67.9%) student-athletes indicated their parents’ marital status as

single. See Table 5 for these analyses.
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Table 5

Frequency Distribution of Participants by Parents’ Marital Status

Variable Number Percent

Parents’ Marital Status

Married 120 32.1
Single 254 67.9
Total 374 100.0

Geographic Location

Geographic location of student-athletes was measured by two distinct groups. One
hundred sixty-nine (45.2%) student-athletes indicated that they attended rural high schools and

205 (54.8%) said they attended urban high schools. See Table 6 for these results.

Table 6 Frequency Distribution of Participants by Geographical Location

Variable Number Percent

Geographical Location

Rural 169 452
Urban 205 54.8
Total 374 100.0
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Sport Activities

There were ten (10) sport activities participated by student-athletes in the present study. One
hundred nineteen (31.8%) student-athletes participated in football, 40 (10.7%) in basketball, 45 (12%)
softball, 21 (5.6%) in volleyball and 54 (14.4%) in track. On the other hand, 9 (2.4%) student-athletes
reported they participated in tennis, 10 (2.7%) in golf, 43 (11.5%) in baseball, 12 (3.5%) in soccer
and 20 (5.3%) in cross country. See Table 7 for these findings.

Table 7 Frequency Distribution of Participants by Sport

Variable Number Percent
Sport

Football 119 31.8
Basketball 40 10.7
Softball 45 12.0
Volleyball 21 5.6
Track 54 14.4
Tennis 9 2.4
Golf 10 2.7
Baseball 43 11.5
Soccer 13 3.5
Cross Country 20 53
Total 374 100.0

15
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Ethnicity

Regarding the variable ethnicity, there were 318 (85%) student-athletes who identified
their ethnic status as Black and 42 (11.2%) indicated their ethnic identity as white. On the other
hand, 14 (3.7%) student-athletes reported their ethnic background as Hispanic. See Table 8 for

these findings.

Table 8 Mean and Standard Deviation Results Regarding Codependents cores by Ethnicity

Ethnicity Mean Standard Deviation
African American 26.40 7.04
White 22.02 8.31
Hispanic 21.50 6.70

Shown in Table 9 illustrates a One-Way Analysis of Variance results of the
Codependency scores of student-athletes attending Historically African American Colleges and
Universities regarding their ethnicity. Statistically significant differences were found in the
Codependency scores of the various ethnic groups of student-athletes (F=9.399, df =2/371,

p<.001).
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Table 9 Analysis of Variance Summary Table Regarding the Assessed Codependency

Scores of Students Athletes by Ethnicity

Source Sum

of of Mean

Variance Squares df Square F P Eta’
Between 968.529 2 484.264 9.399 .000*** .048
Within 19114.552 371  51.522

Total 20083.080 373

***Significant at the .001 level

Further data analysis using the Tukey post hoc test (See Table 10) revealed that African
American student-athletes exhibited significantly higher Codependency scores than their White
and Hispanic counterparts. No other mean differences were observed. Accordingly, it appeared
that African American athletes tend to have greater degree of co-dependency.

Descriptive statistics for assessed level of Codependency that exists in student-athletes to
their parents’ marital status are provided in Table 5. The independent #-test was computed to
assess the differences between the Codependency scores of student-athletes whose parents were
married and those whose parents were single. As indicated in Table 12, the mean Codependency
score for athletes whose parents were married was 24.06 (SD=7.96) and for those student-
athletes whose parents were single, the mean Codependency score was (SD=26.51). A
statistically significant difference was found between the Codependency scores of athletes whose

parents were married and those whose parents were single (=-2.895, df =206.200, p<.01). Thus,
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it appeared that student-athletes whose parents were single had significantly higher
Codependency scores than those whose parents were married.

Table 10 Tukey Results Regarding Codependent Scores of Student-Athletes by Ethnicity

Mean

Mean Mean Observed
1
2 3 Mean P
African
White Hispanic Difference
American

26.40 22.02 4.38 00 ***

26.40 21.50 4.90 .033*
22.02 21.50 .52 .970

*x%p, .001, *p<.05
Table 12 #-Test Differences between Assessed Codependency Scores of Student-athletes

with regard to Parents’ Marital Status

Statistics Married Single
(n=120) (n=254)

Mean 24.06 26.51

SD 7.96 6.90

SE 73 43

Mean Diff -2.45

t -2.895%**

df 206.200
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NOTE: Assumption of Homogeneity of Variance was violated (F=9.870, p<.01), equal variances

were not assumed ***p<.001

Presented in Table 13 are the independent #-test results pertaining to the differences
between the Codependency scores of student athletes who attending urban and rural high
schools. The mean Codependency score for students’ athletes who attended rural high schools
was 26.28 (SD=7.23). Additionally, the mean Codependency score for student-athletes who
attended urban high schools was 25.26 (SD=7.41). A statistically significant difference was not
found between Codependency scores of student-athletes who attended rural and urban high
schools. It appeared that regardless of the type of high school attended, student-athletes have
similar Codependency scores.

[lustrated in Table 14 are the mean and standard deviation results regarding the
Codependency scores of student-athletes based on their parents’ socio-economic status. The
mean Codependency scores for student-athletes whose parents’ socio-economic status were
identified as upper and middle class were 26.41 (SD=7.41) and 25.28 (SD=7.61), respectively. In
addition, the mean Codependency score for student-athletes whose parents’ socio-economic

status was low was 26.61 (SD=6.62).
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Table 13 -Test Differences between Assessed Codependency Scores of Student-athletes

regarding Geographic Location

Statistics Rural Urban
(n=169) (n=205)

Mean 26.28 25.26

SD 7.23 7.41

SE .56 52

Mean Diff 1.02

t 1.84

df 372

Reported in Table 15, the One Way ANOVA was computed to examine the differences
between the Codependency scores of students regarding their parents’ socio-economic status. No
statistically significant differences were found between the Codependency scores of student-
athletes regarding their parents’ socio-economic status (F=1.334, df=2/371, p>.05). ). Eta-square
explains that .007 percent of the variability in the assessed codependency score can be accounted
for by Parents’ Socio-Economic Status. Accordingly, it appeared that parents’ socio-economic

status had no influence on student-athletes’ Codependency scores.

20



21

Table 14 Mean and Standard Deviation Results Regarding Codependent scores by Parents’

Socio-Economic Status

Ethnicity Mean Standard Deviation
Low 26.61 6.62
Middle 25.28 7.61
Upper 26.41 7.41

Table 15 Analysis of Variance Summary Table Regarding the Assessed

CodependencyScores of Students Athletes by Parents’ Socio-Economic Status

Source Sum

of of Mean
Variance Squares df  Square F P Eta’
Between 143.417 2 71.709 1.334 265 .007
Within 19939.663 371  53.746
Total 20083.080 373
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Conclusions

Analysis of data from the present study indicated that almost seventy-five percent of the
student-athletes who participated in the study experienced some level of codependency as
assessed by the Friel Adult Child/Codependency Assessment Inventory. A notable finding was
the lack of influence that gender had on the Codependency behavior of student-athletes as
indicated by the results of an independent samples t-test. These findings were not consistent with
those of Anderson (1994), Uhle (1994), and Malloy and Berkey (1993). All of those researchers
found that women were more likely to possess codependent behavior than their male
counterparts were.

A plausible explanation for the current findings might be that male and female student-
athletes are socialized alike in terms of depending on outside sources for their existence. For
example, socialization takes place through participation in sport. Therefore, the structure of
social relations in sports influences the participants’ development of social skills (Nucci &
Young-Shim, 2005). Socialization through participation in sports provides learning environments
where participants have the opportunity to learn competition, cooperation, role-playing, and
discipline regarding rules, regulations, and goals (Bloom &Smith, 1996).

The relationship between the Codependency scores on the Friel Adult
Child/Codependency Assessment Inventory and the ethnicity of student-athletes were found to
be statistically significant in the present study. Specifically, African-American was found to have
a higher degree of Codependency than their White peers. This appears congruent with previous
research that shows vast differences among races regarding co-dependency, particularly between
African American and Whites (Arslanian, Suprasongsin, & Janosky, 1997). These researchers

conducted a research project that investigated whether African American and Whites showed
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differences in the prepubertal period of life. The result of the study supports that race versus
environmental factors (physical activity/fitness and energy balance) should be carefully
scrutinized as potential factors responsible for such differences.

An explanation for these findings in the present study might be that African American
student-athletes are exposed to more extreme circumstances than White student-athletes are. It
has been stated that popular culture’s deluging society with images of African American males
as athletes and entertainers is detrimental to the academic and social growth of this group.
African American males are over-represented in the sports world, which was recently attributed
to the intentional and intensive socialization of African Americans into sports. The consequences
that have emerged from this phenomenon include an over identification with athletic
achievement to the detriment of academic achievement (Beamon & Bell, 2006).

This research project supports the findings of Beamon & Bell (2006) in that African
American student-athletes are forced to deal with outside influences such as intentional and
intensive socialization. Consequently, African American student-athletes are more likely to
receive social support for playing basketball from coaches, friends, and especially teachers, who
provide encouragement for them to participate in sport. Moreover, support for playing basketball
is associated with professional sport aspirations for African American males more so than White
males (Harris, 1994). Thus, codependent behavior becomes a true mechanism that they are
forced to deal with.

The study by Arslanian, Suprasongsin, & Janosky (1997) provides evidence that race and
environment are potential factors in the differences that exist between people during the course
of development. This parallels the fact the codependent and compulsive behaviors develop over

time. It is believed overall that the findings in this study related to ethnic differences are very
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important because we live in a race conscious society. In addition, these findings may indicate
that athletic coaches and administrators should be aware of their own influences on African
American athletes that could have an impact on potential codependent behavior.

One of the findings in this study was that the Codependency scores of student-athletes
whose parents were married were lower than those whose parents were single. This finding could
be very important to athletic administrators and coaches when recruiting athletes and developing
an appropriate support system for them. The findings in the current study parallel a study by
Jeynes (2004) which shows that children from single parent and recently divorced households
drink alcohol in greater quantities and were more likely to be under the influence of alcohol,
while at school. More research should be done with student athletes to gain more insight into this
finding.

Regarding whether an athlete attending high school in a rural or urban setting makes a
difference in their Codependency score, no statistically significant difference was found. This
suggests that the size and location of high school attended may have little impact on student-
athletes Codependency scores. More research is warranted in this area to provide more insights
to explain this finding.

Finally, there was no statistically significant difference found regarding student-athletes’
Codependency score and their parents’ socio-economic status. This was surprising because
research that investigates the personality of human beings as a whole considers attributes of
social status (Arvydas, 2007). Considering this information, one would expect that a difference
would be observed here, because of the “at-risk™ status that is often associated with individuals

from low socio-economic backgrounds.
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